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Introductory remarks
The Ôcase storiesÕ consist of a series of presentations that have been prepared for

the Leonardo da Vinci project ÔWorkplace learning partnerships (WLP)Õ. This
presentation focuses on the efforts of the WLP project to develop web-based

support for workplace learning and on the further development of similar ideas in
the successor activities of the WLP project.

The first section gives an account on how the approaches to web-based support
(for workplace learning partnerships) developed in different phases of the project.

This section gives also some insights to the general debate on concepts like
ÔLearning Management SystemsÕ. Ôe-PortfoliosÕ and ÔPersonal Learning

EnvironmentsÕ that overshadowed the work of the WLP project.

The second section provides insights into an emerging concept ÔFreefolioÕ that is
being developed to support workplace learning. In this presentation the main point
of interest is to make transparent how the development of the Freefolio approach
is partly drawing upon the experiences of the WLP project and upon some of the

national cases that have been reported in the WLP ÒCase storiesÓ.
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WLP - Case story 7 - Web support - Section 1

Parallel to the country studies, case studies and national activities the WLP project has made
efforts to develop appropriate web-based support for workplace learning partnerships, for the
national piloting activities and for related European knowledge sharing.

In the initial project design these activities were outlined from the perspective of supporting the
rotation of trainees across different enterprises and learning venues. In this respect the idea of
ÒWLP WebÓ was primarily linked to Learning Management Systems (LMS) that would help the
enterprises, training providers and learners to coordinate their schedules. In addition, a light-
weight web tool was envisaged to summarise the results of the Learning Potential Analyses and
to pave the way for partnership development.

During the project the needs of the WLP partners (and of the respective pilot activities)
developed into different directions. Some partners were launching pilot activities that requires
support for project communication and social networking. This was catered for by the
development of blogging facilities and by supporting SKYPE tutoring. Some partners were
actively promoting individual learning processes and related pedagogic support. This led to an
initiative to develop a light-weight infrastructure for ÔPersonal Learning EnvironmentÕ.

With all these ideas the WLP project was monitoring  a gradual shift from earlier ÒWeb 1.0Ó
concepts (with closed programme architectures) towards newer ÒWeb 2.0Ó approaches (that
were based on open architectures and on links between diverse web applications and services).
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WLP - Case story 7 - Web support - Section 1

Section 1.1.

Commentary space 1

Key developments Specific issues
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The initial phase of developing web-based support for workplace learning partnerships was
linked to the expectation that the project would develop common organisational frameworks
(partnership agreements, rotation policies, tutorial arrangements) that would be supported
with a joint Learning Management System (LMS). Soon it became clear that the piloting
activities will have different prospects and that rotation of trainees will not play a central role.
Yet, based on the commitments of the initial work plan, a light-weight web tool was designed
to summarise the results of the Learning Potential Analysis (LPA) and to pave the way for
such partnership arrangements that could combine training in different enterprises and let
the trainees rotate between different workplaces. In addition a parallel tool ÒLearning
Achievement ReviewÓ was developed to give an account on learning progress in different
learning stations and regarding the acquisition of different competences. However, as stand-
alone tools the practical usability of these tools remained limited.

WLP - Case story 7 - Web support - Section 1

Section 1.2.

Commentary space 2

Key developments Specific issues
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The efforts to develop local or professional learning communities with an emphasis led to
project-specific efforts to proved support for the pilot activities of national partners. Gradually
these initiatives led to two developmental tracks.
¥ Firstly the WLP project tried to develop national piloting forums and blogging facilities for
national partners and their regional counterparts.
¥ Secondly, parallel to the former, the project tried to develop a light-weight infrastructure
(ÒKLearnÓ) for shaping Personal Learning Environments (PLE) and for developing
elementary e-portfolio applications. The underlying assumption was that this infrastructure
could be easily customised for diverse users and linked to the blogging facilities.
However, in practice it pointed out that the two developmental tracks could not be integrated
with each other. Thus, the technical support measures concentrated on existing tools
whereas the development of newer tools only led to tutorial materials and sketches.
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WLP - Case story 7 - Web support - Section 1

Section 1.3.
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Concerning the practical possibilities to make use of web-based tools and facilities the WLP
project was working in a rupture period. On the one hand the platforms and instruments that
were based on closed system architectures were becoming obsolete. On the other hand the
newer web applications and services that were (in principle) based on open architectures
were suffering from infant diseases. Therefore, much of the development work and user
training turned into tool-centred tutoring instead of becoming user-oriented co-developmental
processes. At the same time it became clear that the regional counterparts needed context-
specific training and tutorial support to become active users.
Altogether, by the end of the project the WLP research partners started to get a sufficient
overview on affective ways to use different web tools and facilities (and to link them to each
other). However, the project was not in the position to develop an integrative WLP Course
concept that would link the use of tools to the differentiated piloting agendas.

WLP - Case story 7 - Web support - Section 2
The above presented picture on the development of the web-based support for the workplace

learning and for the WLP project brings into picture several weaknesses that need to be
overcome in the eventual successor activities. These weaknesses can be summarised

briefly in the following way:
1) The original project idea was based on a relatively monolithic approach to of workplace

learning partnerships and on using a web platform based on closed system architecture.
Therefore the project team and the technical support team were unprepared to adjust the
project concept and the approach to web-based support towards open architectures.

2) The transition to diversified piloting agendas and to differentiated use of web support
occurred only gradually in the course of the project. This led to a piecemeal examination of
different web applications and to quick efforts to integrate them to the work of the project.

3) The introduction of diverse web-applications was driven by the general question Ôhow to use
this tool for the purpose it has been developed forÕ and not by the specific question Ôwhat
web application(s) are appropriate for our current project-related needsÕ.

4) The development and utilisation of web application was characterised by separation
between developers, multipliers, facilitators and end users. This led to time lags and
communication gaps that narrowed down the use of web support in the pilot activities.

It is clear that some of the above mentioned deficits can be related to specific problems in the
planning and development of the WLP project. Yet, it is worthwhile to note that the problems

also reflect the evolutionary stage of educational technologies and web facilities for
supporting technology-enhanced learning. In this respect the newer developments make it

easier to overcome some of the above indicated problems.
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WLP - Case story 7 - Web support - Section 2

Section 2.1.
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Key developments Specific issues
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The starting point for developing the successor activities is the necessity to overcome the
separation between the working concepts (of projects and teaching-learning activities) and the
web tools (platforms, applications and general services). In this respect it is necessary to
overcome the mystified expectations related learning systems and platforms (with closed
system architectures) as Ôself-moversÕ. Likewise, it is essential to overcome the separation of
diverse tools (e.g. e-portfolios, wikis, blogs, social networking tools) and to consider them as
parts of an integrative Ôservice packageÕ that needs to be related to the working concept of the
project (and related teaching-learning environment).
If the above discussed conceptual reorientation is implemented consequently, there is no need
to separate the project development and the tool development into parallel tracks. Instead, the
tools development becomes an integral element of shaping the project and in ensuring the
communication and knowledge sharing between diverse actors.

WLP - Case story 7 - Web support - Section 2

Section 2.2.

Commentary space 2

Key developments Specific issues
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The key developments to be promoted are integrative pedagogic support and integrative
learning activities. Regarding the role of web tools this can be interpreted in the following way:
¥ The use of web tools has to promotes awareness of learning processes and learning gains. In
this respect it is crucial to introduction the e-portfolios as learnersÕ tools.
¥ The use of web tools has to make transparent how the learning tasks lead to meaningful
results and (eventually) to products that can be used. In this respect it is crucial to introduce the
e-portfolios as instruments for organising personal and organisational learning environments.
¥ The use of the web tools has to make transparent the interaction between knowledge
production and knowledge utilisation. In this respect it is essential to encourage the use of
blogs and wikis as tools for collective knowledge processes.
¥ The use of web tools has to support knowledge processes in local contexts and in wider
contexts. Therefore, it is crucial to promote knowledge sharing as part of professional growth.
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WLP - Case story 7 - Web support - Section 2

Section 2.3.
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The critical issue of overcoming the separation between developers, multipliers, facilitators
and end users can be approached in the following ways:
¥ All participants in the future activities (whatever their other functions are) should adopt the
role of learner-users as regards the introduction of web tools as learnersÕ tools. In this
respect they should shape their personal learning spaces (and expand them selectively).
¥ The web tools should provide the users micro-formats for working with individual tasks,
group assignments and linked projects and promote expansive learning processes.
¥ The planning, teaching-learning and evaluation activities should be shaped as iterative
processes that enable the use of alternative options, support measures and interim steps.
¥ The introduction and training processes should be shaped as ÔcascadesÕ that take into
account different roles as Ôchange agentsÕ, peer users, facilitators and multipliers.

Concluding remarks

The picture of web-based support for the WLP project has been overshadowed by
transitions in the project and by a rupture period in the development of web.

Therefore, the reflections on the shaping of successor activities are related to
conceptual reorientation and change management.

In addition to the points that have been already discussed it is essential to note the following
requirements concerning future project preparation:

1) It is essential to examine the usability and interoperability of web tools and facilities for the
particular projects and learning processes that provide the context of utilisation.

2) It is essential to create a clear preliminary understanding on the learning opportunities, tasks
and main benefits that are related to the use of web applications, services and facilities.

3) It is essential to integrate the user training (on web tools and instruments) to content-related
working perspectives and to operative steps in the project work.

4) It is essential to use the web tools and facilities in such a way that they provide spaces for
Ôdevelopmental intimacyÕ when needed but equally forums for Ôdevelopmental publicityÕ and
knowledge sharing when the necessary steps have been taken.

In the light of the above it is possible to consider how the WLP project have served
as transitional step to a new phase of working and learning with web resources.
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